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Research shows that children and adults who emotionally connect with an experience are more
likely to make life-long behavioral change than those who just receive information about that
experience. Business experts call it “see-feel-change,” fuelingaction by sparking emotion.
Connect with Kids calls it educating the heart: using the power of storytellingand peer-to-peer
connectionsto create heart-feltassociations.

III

Connect with Kids programs feature “real” children and teenstaking about today’s issues, along
with the latest research on the topic at hand and advice from experts. Studentsrelate to the
peer-to-peerprograms that touch on the social, health and behavioral issues that they are
facing in theirlives. The award-winningvideos and cross-curricula activities offer proven
methods with practical, solution-oriented learning experiences.

Preparation for Classroom and Advisory Sessions
The WebSource Advisory Guide offersa suggested order to use Connect with Kids video and

print resources. Facilitators are encouraged to objectively prepare forthe curriculum by
reviewing the material prior to the advisory sessions.

Facilitator Tips: Setting an Agenda for Lessons and Climate for Learning

Experts agree that a most important variable in conducting student advisory sessions can be
how the adult facilitator relates to the studentsin the class. The challenge: To create an
emotionally safe environmentforhonestdialogue and sharing without relinquishingone’s role
(and control) as the teacher. Asan effective facilitator, students need to know that you are
both in charge of the classroom and that you are a truly caring person who isinterestedinthe
social, emotional and academic challenges theyface.

In order to effectivelyinvolve students, the advisory facilitator should develop a working
agreementwith the students. Each session, encourage participation by asking for feedback and
responses from the students, and an atmosphere of acceptance by encouraging students to
listen to differing viewpoints.

An advisory leader’srole is to remain neutral; to be supportive and encouraging of all points of
view. Create a platform for open communication at the start of each advisory by:
e Rearranging classroom seating to allow studentsto sitin a circle facing each other can
helpto encourage open and direct communication.
e Keepingthe discussion on topic. If participants get off-topic, it’s the facilitator’s job to
bring them back on task. Finda momentin the conversation to gently remind
participants of the goal and topic.
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At the core of effective social and emotional learningis the notionthat the leader must
understand the population he/she is teaching; referred to as “preparatory empathy.” It is
important for advisory facilitators to prepare for the adolescentaudience by considering:
e What pre-teensandteens may be thinkingand feelingaboutthe many issuesaddressed
in adolescent social and emotional learning, such as peer pressure, substance abuse,

bullying and violence prevention, and developing the character and life skillsto handle
adversity and build lifelongresilience.

e What itisliketo be a teenagerintoday’s world.
e What reaction will the advisory facilitator is likely to have to what is expressed.

The Mutual Aid Model

Connect with Kids video and print resources put into practice the Mutual Aid Model of
counseling. Thistheoretical approach emerged from the field of social work and was developed
by William Schwartz and builtupon by Lawrence Shulman and Alex Gitterman. It recognized the
power of one’s peergroup as a vehicle forsolvingcommon problems. The peergroup provides
a forum for trying out new behaviors; givingand receiving feedback; providing positive support;
and, most important, learningto help and support others through the aid of a trusted adult. It
takes advantage of the positive rolesthat peers can playin workingtogether to find new
solutionsto old problems.

Key Dynamics to Establish Mutual Aid

The classroom lessons are designed to establish Mutual Aid that engagesstudentsin a learning
process where students are opento hearingthe advisory facilitatorand each other. The
following dynamics are central to the process of offeringand receiving Mutual Aid and should
be incorporated throughout the lessons.

The “All-in-the-Same-Boat” Phenomenon

A potent force in Mutual Aidis the discoverythat one is not alonein hisor her thoughts,
feelings, and emotions. There is somethingspecial in hearingothers articulate similarfeelings
and experiences. Such mutuality produces support that energizeslearning. As students
respond to key questionsin the lesson, the facilitator can establish connections by

acknowledgingthe adolescent experience, including academicstress, social anxiety and peer
pressure.

Information Sharing

Each student has hisor her own unique life experiences. The discussion questions following
each videosegmentare designedto assist students with sharing theirexperiences and beliefs
about the topic at hand. By encouraging their participationin the learning process, the
program facilitator can help studentslistento each other while correcting any misinformation
that the students may have.
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The Dialectical Process

Class discussion, led by the program facilitator, can be a vehicle forstudents to develop
insightinto theirown behaviors as they share theirthoughts and listento the experiences of
others. Hearing theirpeers articulate similarfeelings and experiences produces supportand
encourages learning. The facilitator needsto be prepared for this process and be able to
assist students with navigating differentideas, opinions and reactions. Within this process the
leader has the opportunity to encourage an exchange of ideas while acknowledging and
reinforcingthe new pro-social behaviorsthat are learned during class discussions.

Mutual Support

The curriculum provides students with the opportunity to receive support and validation from
the advisory facilitatorand each other as they participate in activities and discussion which
ask them to explore theirstruggles and need to make wise choices. When appropriate, the
leaderguides studentstoward supportingtheir peers by asking themto react and give
feedback.

Mutual Challenge

While it is important for studentsto have support from their peer group and adults, it is not
sufficient to create change inbehavioror intention to change. Research shows
behavior/attitude changes occur when students have information and learn new skills.
Developing new attitudes and behaviors may firstneed old ideas and behaviorsto be
guestioned and evaluated. The discussion questions and activities ask students to challenge
theirown views and those of theirpeers. Adolescentsare ina good position to confront and
challenge each other’s thoughts, assumptions and actions.

Individual Problem Solving

As part of the discussion questions and accompanying activities, students are often asked to
identify theirstrugglesand successes, raise specificproblemsand respond to another’s
problems by asking questions, making suggestions and reflectingonthe experience. The
advisory facilitator’s role isto encourage many exchanges and to indicate how each student’s
individual responsesrelate tothe class experience asa whole.

The “Strength-in-Numbers” Phenomenon

Adolescents often feel overwhelmed by everyday stress and the pressures. Media, peersand
communities often contribute to this. The pressureis lessoverwhelmingand frightening
when students are able to deal withthese pressures as a large group. When students
collectively address thisinthe classroom, they can learn from each other and garner the
support needed to manage these pressures.
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Navigating Difficult Conversations and Creating a Climate of Sharing

Students will learn and adopt new behaviors from adults and theirpeers when a climate of
honestand thought-provoking discussion and sharing is fostered. That climate of sharing
oftenleadsto questionsthat can be difficult to address. The following guidelines and
responses are offered:

What should | say if students ask challenging questions?

When encouraging an open and trusting dialogue to support social and emotional learning,
students may ask challenging questions, such as “Do you use drugs?” “Have you ever used
drugs in the past?” “How haveyou dealt with prejudice?” ‘Have you ever broken the rules?”
While they may simply be curious, more oftenthe questions are asked because they want to
seeif you, as the adult program facilitator, really understand what it islike to be a teenager
faced with handling these situations.

Tough questionsfrom teens should be answered after considering the following: yourschool
or agency’s guidelines, yourown comfort level and your past history of use. Generally
speaking, self-disclosure about past use is best kept to a minimum, or not shared at all. When
it comes to drugs and alcohol, keepin mind that it isillegal foranyone to use certain
substances and any disclosure about current use of legal substances is best shared witha
positive health message: “I have a glass of wine with dinner, but | neverdrive.”

All things considered, itis bestto say: “We are here to talk about the challenges we face
throughout life and | do know how difficultthat can be for teens.”

What should | say when a student discloses substance use/abuse information about family
members, or friends or him or herself?

The curriculum is designed to have students watch videos about “real teens” and react to
theirstories. Therefore, it is likely that students will share personal information. Prior to
discussions, isimportant to tell students that they should not use names or identifying
information. Itis equallyimportant monitor if the disclosers are relevant to the discussion.

What should | do if the students do not seem to connect with the stories in the video?

Although a diverse group of teens are representedin the video segments, noteveryone can
relate to all of the teens. Some students may get distracted if the teensin the video “don’t
seem like them” and will need help to refocus. It isimportant to redirect the discussionto the
issue and how they would handle the situation at hand. Ask students if there is anyone inthe
videowho they were able to relate to or transition the discussion to relating to the overall
situation depicted, rather than the specificindividuals featuredinthe video.
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